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 Key Points  Avoid undue st ress in the design of the curr iculum , consider ing the dem ands im posed on 
students through the way the course is st ructured.   Provide students with a range of inform at ion sources and in different  form ats to enable 
them  to m ake inform ed decisions and organise their  t im e effect ively.   Design inclusive approaches to assessm ent  and create opportunit ies to rehearse work   
before it  is form ally assessed.   Ensure that  students have regular  opportunit ies to m eet  with tutors or  lecturers and 
peers.   Incorporate t raining about  m ental health awareness and prom ot ion into cont inuing staff 
developm ent .   Learning and teaching that  respects the m ental health and wellbeing of students is good 
pract ice for  everyone.  
 
Guidelines for  Mental Health Prom ot ion in 
Higher Educat ion: 
Prepared by the Universit ies UK/ Guild HE  
Com m it tee for the Prom ot ion of Mental Well-being 
in Higher Educat ion. 
ht tp: / / t inyurl.com / student -m h 
 
Student  Mental Health Advisers Netw ork  
Policy on Exam inat ions: 
Considers requirem ents under the DDA and DED. 
ht tp: / / t inyurl.com / exam -policy 
 
Developing an inclusive curr iculum  for       
students w ith m ental health diff icult ies: 
Aim s to m ake educators m ore aware of m ental 
health issues. 
ht tp: / / t inyurl.com / icp-m ental 
 
Mental health in higher educat ion—student  
m ental health: 
Key resources, publicat ions and universit y        
init iat ives on student  m ental well-being. 
ht tp: / / t inyurl.com / m hhe-student -m h 
 
The first - year experience of higher educat ion 
in the UK: 
A report  by Yorke and Longden (2008) . 
ht tp: / / t inyurl.com / yorke-longden 
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Overview  
Mental well-being is an issue for  all staff and 
students. Further to the st ress that  can be 
t r iggered by any m ajor life- t ransit ion (such as 
ent ry to Higher Educat ion) , young people in 
general are vulnerable to m ental dist ress and 
illness (Nuff ield Foundat ion, 2004) , and    
m ature students often have addit ional      
pressures, responsibilit ies and vulnerabilit ies. 
Som e students will have pr ior  exper ience of 
m ental ill-health (depression or ear ly       
psychosis, for  exam ple) ;  others will           
exper ience diff icult ies whilst  studying (Royal 
College of Psychiat r ists 2003) .  Anxiety is   
often high at  the outset  of studies (e.g. about  
form ing new relat ionships, budget ing and/ or 
m eet ing academ ic expectat ions) .  Whilst  
learning in university should entail challenge, 
it  need not  entail excessive st ress -  students 
will not  perform  at  their  best  if they are     
unduly st ressed.  To prom ote m ental well-
being, enhance learning, and to protect  those 
who m ay be vulnerable to m ental illness or 
dist ress, curr icula should take account  of 
m ental well-being. Indeed the pr inciples of 
the Health Prom ot ing University (Door is 
2001)  and requirem ents of the Disability    
Discr im inat ion Act   ( DDA)  (1995, 2005)  and 
the Disability Equality Duty ( DED) , which 
cam e into force in 2006, require that  higher 
educat ion inst itut ions do so.  
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 Prom ot ing m ental w ell- being in the curriculum  
The design of the curr iculum  should take account  of the st ructural demands im posed on  
students and pay at tent ion to the balance of learning opportunit ies provided for  students. 
The curr iculum  should consider a range of student  ent it lem ents/ requirem ents, and should 
be sufficient ly f lex ible to m eet  those changing ent it lem ents/ requirem ents. Spreading       
opportunit ies throughout  the day and across the week can help avoid undue st ress.       
Students value prom pt  feedback on their  progress, especially in the f irst  sem ester or  term .   
 
Students benefit  from  being provided with detailed course inform at ion both before and   
dur ing the course. This should be provided in different  form ats (e.g. wr it ten/ verbal;       
elect ronic/ hard copy;  word/ Pdf/ htm l)  to take account  of differ ing requirem ents and should 
be accessible at  all t im es, with clear signpost ing. Students need to know how the curr iculum  
works and what  is expected of them , especially in relat ion to assessm ent , and how and 
when they can expect  to get  feedback and m arks. I t  is part icular ly im portant  to provide   
inform at ion well in advance about  learning opportunit ies such as pract ical work, field visits, 
clin ical or  pract ical learning, to help students prepare and m ake suitable arrangem ents to 
m eet  their  personal requirem ents (e.g. t ravel,  reasonable adjustm ents, childcare). I t  is    
im portant  not  to assum e that  students have read or have understood all the inform at ion 
provided. Where possible, students should be consulted about  the organisat ion of learning 
opportunit ies;  an opportunity to ask quest ions is essent ial.    
 
Issues around assessm ent  -  including the t im ing, m ethods and frequency -  can be a cause 
of st ress. A range of assessm ent  m ethods should be used, to enable all students to      
dem onst rate that  they have m et  the learning outcom es. Alternat ive approaches to m ore 
‘public’ assessm ents (such as exam inat ions or presentat ions)  m ay need to be found (see 
University Mental Health Advisers Network (UMHAN)  Policy on exam inat ions) . Students can 
benefit  from  having opportunit ies to rehearse or pract ice assessm ent  tasks, to help them  
understand what  is expected of them . St ress can be reduced by ensur ing that  the           
assignm ents are spaced out  dur ing the semester or  term  rather than bunched together at  
the end. This can be part icular ly im portant  to consider for  students undertaking m ore than 
one subject  as part  of their  course.    
 
The provision of regular  and ongoing opportunit ies to m eet  with tutors and peers can be 
helpful to students. Research has shown that  students thr ive bet ter  within program m es that  
foster  posit ive personal networks (Yorke and Longden, 2008) .  Students should have the 
opportunity to form  a relat ionship ear ly on with a tutor  who can respond to quer ies and  
provide support .  Addit ionally, build ing in sm all group work can enable students to           
interact  with their  peers, helping them  to build confidence in speaking and learning together 
and to develop social networks.   
 
Training in m ental health awareness and mental health prom ot ion should be incorporated 
into staff developm ent . This will ensure that  tutors are well- inform ed about  m ental        
wellbeing and ill-health and the range of student  support  services on offer ;  act ive links with 
these services should be m aintained. Staff will benefit  from  t raining that  is tailored to t he 
requirem ents of their  role.  
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